
At the January 21, 2020, Board 

Meeting, I presented a mid-year update 

for the 2019-20 District goals. By means of 

comparison, the mid-year update is a semi

-annual progress report to the Board and 

community regarding the status of the 

various goals and initiatives across the 

District. As do most of our presentations, 

the mid-year update began with our Dis-

trict Mission of “Every Student Every Day” 

and our District Vision of creating oppor-

tunities for our students to thrive, both 

while attending West York’s schools and 

also after graduating. While mentioning 

our Mission and Vision prior to a formal 

presentation may go unnoticed or appear 

routine, we feel it's important to continu-

ally underscore both in all that we do - 

because it's simply that important. The 

2019-20 mid-year update, with more in-

formation about current and planned pro-

gramming, can be found on the District 

website, www.wyasd.org, on the Superin-

tendent’s page. 

During that presentation, our District’s 

dedication to supporting and engaging all 

students daily was communicated through 

our building goals and innovative pro-

grams. Lunch and Learn in the High School 

● the Bulldog Block in our Middle School ● 

Soft Start in our Elementary Schools ● the 

Summer Lunch Program ● new schedules 

and curriculum resources at all levels ● 

and our K-12 MTSS (Multi-Tiered System 

of Supports) are just a few of our many 

visible efforts to improve the climate and 

culture while also creating opportunities 

for our students to excel in every building 

and at every level.  

Additionally, West York has many less 

visible yet equally important accomplish-

ments that reinforce our commitment to 

the District’s Mission and Vision. Examples 

include an early, three-year professional 

contract that reinforces the value of 

teachers and increasing teacher-quality ● 

a five-year PILOT (Payment in Lieu of Tax-

es) program with UPMC that will add over 

5 million dollars to West York’s revenues 

over as many years ● reinvesting over 5 

million dollars (most of which was original-

ly earmarked for new administrative offic-

es) back into our schools with a guaran-

teed return on investment of over 70% 

through the next 20 years ● adding per-

sonnel and writing landmark policies that 

make West York more secure ● and add-

ing a third year of no tax increases. 

The mid-year update not only detailed 

the District’s progress toward our goals 

but also re-emphasized our everyday com-

mitment to culture, climate, academic 

excellence, security, and fiscal responsibil-

ity. Success for organizations begins at the 

top, and in West York, the top position is 

shared by the nine elected volunteers that 

comprise the Board of Directors. Each of 

our Directors has dedicated countless 

hours in support of our District goals. We 

are incredibly fortunate to have such com-

mitted community members leading West 

York through these and other long-

delayed advancements to the status quo 

and into an undeniably bright future.  

Perhaps it was fitting that the mid-year 

update occurred during the same January 

Board Meeting that our Board members 

were recognized for their ongoing contri-

bution to the District during Board Appre-

ciation Month. More information about 

our elected Board Members can be found 

by visiting their webpage at 

www.wyasd.org/board. 

WEST YORK AREA SCHOOL DISTRICT  

Superintendent’s Board Report | February 2020 

EVERY STUDENT                         
EVERY DAY 

 ACADEMICS, STUDENT GROWTH, AND ACHIEVEMENT.  Foster a school culture conducive to teaching and learning, and design and/or 

support systemic measures which help students meet academic growth targets, evaluate instructional programs, and efficiently utilize 

technology as part of the curriculum. 

 COMMUNICATION AND ENGAGEMENT.  Design and/or support systemic measures which enable effective, clear and consistent com-

munication channels to  internal and external stakeholders.  

 SAFE AND CARING ENVIRONMENT, CULTURE, AND CLIMATE.  Design and/or support systemic measures which create a culture that is 

physically and emotionally safe, and equally  accessible to all students, staff, and community members.  

 BUDGET, FINANCE, AND OPERATIONS.  Design and/or support systemic measures to ensure the ethical, efficient, and strategic use of 

fiscal, operational, human, and capital resources to ensure long-term financial health and stability.  

Dr. Todd Davies,  
Superintendent 

http://www.wyasd.org
https://www.wyasd.org/board


The West York Area School District is 

committed to open, honest, and ongoing 

communication. We believe that having two-

way conversations with our community, par-

ents, and students is essential for building 

relationships and ensuring our focus on Every 

Student Every Day. These relationships are 

the foundation for a strong school district.   

During the 2019-20 school year, the Dis-

trict introduced Roundtables as an additional 

means of engaging in two-way communica-

tion with stakeholders.  The Roundtables are 

set up around one or two topics and provide 

an opportunity for all to share their thoughts, 

questions, and concerns.  

During our monthly Roundtables so far 

this year, we have discussed the following 

topics: 

•  High School Integrated Math 

•  Elementary Reporting 

•  5 Block High School Schedule 

•  NJROTC 

•  Mid-Year Program Updates 

Our next Roundtable discussion will occur 

on Tuesday, March 31, 2020.  This will be a 

discussion around the District’s plan for 1:1 

technology at the Middle and High Schools. 

Our meetings are held at the Administration 

Building and begin at 6:30 p.m.  We welcome 

all stakeholders to join us for this and future 

Roundtables. 
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Erin Holman,  
Assistant Superintendent 



 

SNAPSHOT: 
COMMUNICATION AND ENGAGEMENT 

Communicating Goals 
 

FOCUS ON TARGET 2. 

We are pleased to communicate our programs and goals in 

ways and methods that are more transparent than ever be-

fore. Our January Board presentations, Educational Program 

Committee meeting, and Roundtable Discussion have provided 

multiple opportunities for the District to communicate our 

goals to the West York community while also receiving feed-

back from stakeholders.  

In the last month our professional development programs 

have supported: 

1.  High School 9th-Grade Academy preparations 

2.  Trimmer Math Coaching on effective instructional prac-

tices with Everyday Math 

3.  Wallace and Lincolnway Coaching for Fountas and Pin-

nell Reading programs 

4.  All District employees were provided time and training in 

personal wellness with presentations and workshops from the 

community to support physical and mental well being 

5.  Trimmer and Middle School learning and planning with 

Text Dependent Analysis and writing 

6.  Middle School learning about Positive Behavior Interven-

tion, Student Assistance Programs, and Trauma-Informed Care 

7.  High School math program implementation 

8.  PA Smart grant-funded training for integrating Computer 

Science into lessons 

9.  Trauma-Informed Care in the school setting 

We welcomed visitors from a neighboring school district to 

observe our K-3 reading program Fountas & Pinnell (F & P) in 

action. Our students and teachers impressed the observers 

  K-12 Education  
    Melissa Appnel, Director 

TARGET 

1.  Support building leaders and teachers in developing                  

metrics for achievement and instruction. 

         A. Program Indicators using collaboratively designed/                        

         research based measures 

         B. Outcome Indicators using collaboratively                                                      

         designed/research                                                         

         based measures 

 

2.  Support building leadership in                                                         

communicating new and existing programs  

to all stakeholders. 

WHY? 

“School transformation requires significant changes in the cul-

ture of schooling, which, in turn, requires educators to engage 

in meaningful and informed dialogue about the assumptions, 

beliefs, and expectations that should drive their work.” 

Leading a High Reliability School  

with their high levels of questioning and thinking around the 

books that are studied daily. 

THANK YOU HIGHMARK! 

We have secured grant funding to train and support So-

cial/Emotional Learning lessons for our students at Wallace. 

The Second Step program is research-based and supportive 

of teaching students about self-control, conflict resolution, 

empathy, and bully prevention. Thank you Highmark for sup-

porting the social and emotional needs of all of our students! 

Our March Roundtable Discussion regarding the 1:1 com-

puter initiative will be held on March 31, 2020, at the Admin-

istration Office at 6:30 p.m. 
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  High School 
  Carrie Jones, Principal 

    Wayne Dull, Assistant Principal 

    Kelly Mefford, Assistant Principal 
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TARGET 

1.  Lead the implementation of a new schedule  

according to the timeline established by the  

scheduling committee.  

 

2.  Reduce the number of discipline                                            

referrals and improve attendance rates                                           

throughout the 2019-20 school year. 

SNAPSHOT: 
ACADEMICS, STUDENT GROWTH, AND ACHIEVEMENT 

Opportunities for Students and Faculty 
 

FOCUS ON TARGET 1 AND 2. 

The spring semester is in full swing at the High School and 

we are now focusing on course selection for the next school 

year. We look forward to offering students more opportunities 

and exposing them to several new courses in several depart-

ments. The five-block schedule will offer a variety of new elec-

tives, such as astronomy, an introductory language course, and 

physical education electives such as strength training and group 

fitness. We are also excited to bring the Navy Junior Reserve 

Officers Training Corps (NJROTC) program to the High School 

for the 2020-21 school year, and offer cadet training as the first

-level course. This first course will be open to students in grades 

9-12 who desire to build a foundation of leadership, character, 

and organizational skills.   

The Ninth Grade Academy (NGA) Team has also started 

planning for the successful implementation of the Academy to 

start next year. Part of that planning includes attending the 

training dates provided by the Pennsylvania Training and Tech-

nical Assistance Network (PaTTAN) as part of the NGA se-

ries.  On February 5th, a group of English teachers attended the 

training titled, “Literacy - A Focus on Writing across the Content 

Areas.” This was an extremely engaging and meaningful training 

facilitated by educational consultant William Van Cleave. The 

focus was geared toward recognizing the needs of our strug-

gling ninth-grade students who have not automatized what 

other students have mastered at this level. We learned about a 

variety of strategies to help make syntax instruction both effec-

tive and engaging. As our teachers work to embed more evi-

dence-based strategies into daily practice, instruction will im-

prove. Across all content areas, we can assure all students are 

speaking and writing in a variety of syntaxes which will increase 

comprehension and have a positive impact on reading and 

writing skills.  

On February 6th, a group of math teachers attended the 

training titled, “Mathematics - A Focus on Formative Assess-

ments.”  We examined the learning progression model and 

practices to help us marry content and instruction. While recog-

nizing data is needed to move from one stage of learning to 

another, we identified ways to better obtain student data 

through impactful tools such as diagnostic interviews and class-

WHY? 

wide interventions. These training days were extremely valua-

ble and we look forward to providing all of our teachers with 

more professional development in these areas. Moving for-

ward, there will be a focus on strengthening the NGA Team of 

teachers who will be working on enhancing our current prac-

tices to provide our students with the high levels of instruction 

they deserve. 

“It cannot be understated how important it is for students to 

have a strong foundation as they begin their high school ca-

reers, which will in many ways, put them on the paths that they 

will follow for the rest of their lives. I am passionate and truly 

excited for this program which will offer students the opportuni-

ty to have an organized and structured environment, to build 

meaningful relationships with their teachers, to feel included 

among their peers, and to be supported in being accountable in 

the process of their own learning.” 

Mr. Micheal Paterno, 

West York Area High School  

9th-grade ELA teacher and member of the 9GA Team 



 Middle School 
 Anthony Campbell, Principal 

  Matthew Minacci, Assistant Principal 

    

TARGET 

1.  Implement and support an interdisciplinary teaming                   

environment in all grade levels to support the academic,  

behavioral, and social/emotional needs for all  

Middle School students. 

 

2.  Incorporate various questioning and  

discussion techniques to promote student  

learning.   

WHY? 

“Students affected by trauma demonstrate emotional and 

behavioral difficulties that may manifest during school hours 

and become a detriment to learning.  Some students may in-

ternalize behaviors; therefore, a teacher may not know the 

child has been or is involved in a traumatic situation.”  

Colleen Lelli,  

“Support Traumatized Students,” 

Principal Leadership, February 2020. 

SNAPSHOT: 
SAFE AND CARING ENVIRONMENT, CULTURE, AND CLIMATE 

Student Care 
 

FOCUS ON TARGET 1. 

During the January in-service days, our teaching teams partici-

pated in a variety of workshops relating to Student Care. These 

workshops were focused on strategies and resources to help better 

support students and identify needs.  

 

Workshops included: 

•  information on the Student Assistance Program (SAP) led by 

Cindy Rose, Nurse, and Jessica Oakhem, School Counselor 

 

•  an overview of a Multi-Tiered System of Supports (MTSS) doc-

ument to improve internal communication regarding student pro-

gress led by Jennifer Oswald, Reading Intervention Teacher; Jenifer 

Swope, Instructional Advisor; and Michelle Hendrix, School Psy-

chologist 

 

•  a overview of trauma-informed practices related to adverse 

childhood experiences (ACE) led by Myleah Feldman, Laurel Life 

Therapist/Team Lead- Middle School; Amanda Snyder, Laurel Life 

Therapist/Team Lead- High School; Kathie Suter, Laurel Life Transi-

tion Coordinator/Team Lead- Elementary School; Kelsey Wolf, Lau-

rel Life Therapist- Elementary School 

 

•  strategies to help de-escalate students who are defiant or 

show signs of trauma led by John Barton, Dean of Students 

 

•  information about interventions and community resources 

that are available to struggling students and families led by Sarah 

Thomas, District Social Worker 

 

Teachers have been able to use these resources and strategies 

as they work with students in the classroom and communicate with 

others on their team about strategies that have worked for particu-

lar students. Teaching teams continue to meet to discuss student 

academic, behavioral, and social/emotional progress and have 

been able to include information from these sessions into those 

discussions to better support students. For example, through the 

use of the MTSS document, teachers have identified several stu-

dents who would benefit from various interventions and supports 

that have developed into new Bulldog Block workshops. 
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 Trimmer Elementary 
  Jenna Sloan, Principal    

TARGET 

1.  To successfully implement an updated Positive Behavioral 

Interventions and Supports (PBIS) plan through                                 

the Multi-Tiered Systems of                                                                  

Support (MTSS) framework. 

 

2.  Support math teachers in delivering                                               

high quality math instruction using the                                                  

Everyday Math resource and best practices. 

SNAPSHOT: 
ACADEMICS, STUDENT GROWTH, AND ACHIEVEMENT 

Evaluating Progress 

 

FOCUS ON TARGET 1. 

The Trimmer Elementary Multi-Tiered Systems of Support 

(MTSS) Committee is continuing to further our goal of success-

fully implementing an updated Positive Behavioral Interventions 

and Supports (PBIS) plan through the MTSS framework by con-

tinuing to analyze data and reflect on the implementation of the 

PRIDE (Perseverance, Respect, Integrity, Discipline, Engage-

ment) plan. Our MTSS / PRIDE Committee is comprised of grade-

level classroom teachers, an Encore teacher, our school counse-

lor, our dean of students, special education teachers, a special 

education paraprofessional, and our reading specialist and inter-

vention/gifted teacher. The Trimmer PRIDE Committee complet-

ed the implementation checklist after the first marking period 

and then again at the semester break. Here are a few of the 

shifts in data and goals we are focused on for the rest of the 

year.  

 

(A= In place, I = In Progress, N = Not currently occurring) 

• Faculty/staff support:  

 -  80% of faculty document that school climate/discipline  

is one of the top three school improvement goals 

 -  Admin/faculty commit to PBIS for at least 3 years  

WHY 

“Effective evaluations “tell the story” of the program. They docu-

ment the extent to which the program is meeting its goals, using 

appropriate activities, being implemented as intended, and suc-

ceeding in a manner that is generating evidence suitable for rep-

licating, sustaining, and improving the program. High quality 

evaluations are grounded in scientific methods in which data are 

used to answer important questions about the value or worth of 

a program or project.” 

“Evaluation Blueprint for School-Wide  

Positive Behavior Support,” 2010 

Bob Algozzine, Robert H. Horner, George Sugai, Susan Barrett, 

 Celeste Rossetto Dickey, Lucille Ebe, Donald Kincaid,  

Timothy Lewis, Tary Tobin 

National Technical Assistance Center on Positive  

Behavioral Interventions and Supports (PBIS) 

 

(Trimmer, continued on page 7 

https://www.pbis.org/resource/evaluation-blueprint-for-pbis
https://www.pbis.org/resource/evaluation-blueprint-for-pbis
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 Data Point October: A = 55%; I = 45%; N = n/a 

 Data Point January: A = 80%;  I = 20%; N = n/a 

• School-wide behavioral expectations taught directly and  

formally:  

 -  Schedule/plans for teaching the staff the lessons plans 

for students are developed 

-  Staff and students know the defined expectations 

-  School-wide expectations taught to all students 

 -  A plan is developed for teaching expectations to                    

students who enter the school mid-year 

Data Point October: A = 73%; I = 27%; N = n/a 

Data Point January: A = 100%; I = n/a; N = n/a 

 

• Discipline data is gathered, summarized, & reported at least 

quarterly to all faculty:  

 -  Data collection is easy, efficient, & relevant for                           

decision-making 

 -  Office Discipline Referral (ODR) data entered at least 

weekly (min) 

     -  ODR data are available by frequency, location, time, type 

of problem behavior, motivation, and student 

 -  ODR data summary shared with PBIS team at least 

monthly 

 -  Office referral form lists: a) student/grade, b) date/time, 

c) referring staff, d) problem behavior, e) location, f) persons 

involved, g) probable motivation, h) consequence, i) administra-

tive decision 

 Data Point October: A = 18%; I = 73%;  N = 9%  

 Data Point January: A = 40%; I = 60%; N = n/a 

 

• Clearly defined & consistent consequences and procedures 

for undesirable behaviors are developed: 

-  Major & minor problem behaviors are all clearly defined  

-  Clearly defined and consistent consequences and proce-

dures for undesirable behaviors are developed and used  

-  Procedures define an array of appropriate responses to                  

minor (classroom managed) behaviors 

-  Procedures define an array of appropriate responses to 

major (office managed) behaviors  

      Data Point October: A = 45%; I = 55%; N = n/a  

Data Point January: A = 80%; I = 20%;  N = n/a 

 

We are continuing to work on a system to acknowledge 

adults for implementing the PRIDE plan, our system of acknowl-

edgment for students, that will keep it fresh and engaging, and 

ways we can self-assess our team to build the implementation 

action plan. 

(Trimmer, continued from page 6) 



PAGE 8  -  Superintendent’s Report, February 2020  

 

SNAPSHOT: 
ACADEMICS, STUDENT GROWTH, AND ACHIEVEMENT 

 

F & P Classroom Success 
 

FOCUS ON TARGET 1. 

Faculty at Lincolnway Elementary School have continued to 

advance our goal of successfully implementing responsive literacy 

practices in our classrooms through the use of Fountas and Pin-

nell Classroom (F&P), components of Shared Reading, Interactive 

Read Alouds, and Reading Mini-Lessons. Effective implementation 

of F&P Classroom will result in student growth and academic 

achievement, and to ensure proper implementation of the F&P 

components, teachers are being provided with professional de-

velopment opportunities throughout the year. This includes both 

teaching and modeling from an F&P expert/Heinemann coach. In 

October, all teachers observed our coach deliver an Interactive 

Read Aloud lesson to Lincolnway students and then participated 

in a debrief and direct teaching session with the coach. In January 

2020, our coach returned and administrators and grade-level F&P 

facilitators participated in professional development to advance 

our skills in teaching F&P Classroom and analyze results from a 

teacher survey. In mid-February, our coach will return to model 

Shared Reading and a Reading Mini-Lesson and provide direct 

professional development to teachers. During coaching sessions, 

teachers are engaged and dedicated to their own professional 

growth.  

At Lincolnway, we are already seeing positive results from our 

F&P Classroom implementation. Through the use of an F&P Im-

plementation checklist that is used during walkthroughs and ob-

servations, it is noted that most teachers are implementing the 

F&P components with fidelity. Teachers have reported high levels 

of student interest and engagement as well as rich conversations 

and higher-level questions that grow students academically. Spe-

cifically, a third-grade teacher reported, “I have noticed that my 

students are starting to be able to answer deeper-thinking com-

prehension questions that assist them to become independent 

readers and thinkers.” Finally, our student academic data shows 

that students are growing. Analysis of our winter F&P Benchmark 

Assessment data shows that 94% of second graders have shown 

growth and that 75% of second graders are reading at or above 

their grade level. In third grade, 97% of students have shown 

growth, and 78% of our third graders are reading at or above 

their grade level. We are proud of our students and teachers for 

their hard work, dedication, and academic achievement through 

the implementation of the F&P Classroom. 

  Lincolnway Elementary   
  Katy Kveragas, Principal 

TARGET 

1.  Successfully lead the implementation of Fountas and Pinnell 

Classroom (F & P), a Responsive Literacy Program, as the            

District’s early childhood literacy framework, to achieve             

instructional coherence resulting in student                                      

achievement and growth at Lincolnway. 

 

2.  Successfully lead the  

implementation of an updated  

Positive Behavioral Interventions                                                      

and Supports (PBIS) plan through the                                                       

Multi-Tiered Systems of Support (MTSS)                                    

framework. 

WHY? 

“Teacher professional development is more effective when the 

skills taught are integrated into the daily work of teachers in the 

classroom. This typically involves a coach or mentor working 

with teachers from the same school over a sustained period of 

time.” 

 Hanover Research:  

Effective Teacher Professional Development, April 2012 



  Wallace Elementary   
  Jonathan Hoffman, Principal 

                                                                                                                                                                  Superintendent’s Report, February 2020 -  PAGE 9 

 TARGET 

1.  Successfully lead the implementation of Fountas and            

Pinnell Classroom (F & P), a Responsive Literacy Program,             

as the District’s early childhood literacy framework,                        

to achieve  instructional coherence resulting in student                                      

achievement and growth at Wallace. 

 

2.  To lead the implementation                                                                   

of a positive behavior intervention                                                              

program through a Multi-Tiered System                                                           

of Support framework, which will improve                                                    

student behavior throughout the building. 

SNAPSHOT: 
ACADEMICS, STUDENT GROWTH, AND ACHIEVEMENT 

F & P Coaching 
 

FOCUS ON TARGET 1. 

As we continue the implementation of the Fountas and Pinnell 

Classroom (F & P), we are focusing on the importance of coaching 

opportunities. In February we met with Ms. Karen Kautz, our 

Heinneman Publishing consultant, members of the leadership 

team, and our grade-level facilitators to discuss the current pro-

gression of FPC. This discussion included reviewing the results of 

a survey given to teachers encouraging them to share questions 

they had and celebrations they wanted to highlight. Our grade-

level facilitators were shown a walk-through tool that aligns the 

Danielson Framework with F & P Core Vision and Values. At the 

next coaching visit, held mid-February, teachers had the oppor-

tunity to observe our Heinneman representative teach a lesson 

and debrief afterward. We are seeing the positive impact these 

coaching and professional development opportunities have been 

for our teachers, and how beneficial it has been to bring our K-3 

teachers together to discuss this implementation. We will contin-

ue to work collaboratively to be responsive to our students’ liter-

acy needs and will continue to help one another grow profession-

ally as we plan for the second half of our implementation year. 

In the walkthroughs, observations and teacher discussions, I 

am seeing the cohesiveness among the grade levels and the con-

sistency within the grade levels. Based on my conversations and 

observations, the students are engaging in deeper conversations 

and higher-level thinking skills than they have before. The student 

discussions, centered around a text, are rich and full of content. 

From these observations and the data from our most recent 

WHY? 
“Through mini lessons you will be able to foster a class-

room community through the development of shared lan-

guage. You will be able to create relevance by linking to previ-

ous learning experiences and reinforce effective processing 

systems. Reading mini lessons can be a powerful tool in devel-

oping students’ deep knowledge of literacy concepts, which 

will lead to the enjoyment of the written text every day. This is 

what it means to grow up literate in our schools.” 

The Fountas and Pinnell Literacy Team 

benchmark assessment, the majority of our students are on 

grade level and showing a half-year’s growth in reading. With 

continued professional development opportunities, our 

teachers and students will continue to demonstrate growth 

through literacy instruction. 



WHY? 

Benefits of Healthy Eating 

“Healthy eating can help individuals achieve and maintain a 

healthy body weight, consume important nutrients, and re-

duce the risk of developing health conditions such as high 

blood pressure, heart disease, Type 2 diabetes, cancer, oste-

oporosis, iron deficiency, and dental caries (cavities).” 

Centers for Disease Control and Prevention 

  Special Education/Pupil Services  
    Traci Stauffer, Director 

    Heather Hossler, Assistant Director  

TARGET 

1.  Implementing and evaluating alternate                             

pathways and supports for  

students to achieve academic success.   

 

2.  Building connections between school,                                               

home, and community. 

SNAPSHOT: 
SAFE AND CARING ENVIRONMENT, CULTURE, AND CLIMATE 

Nutrition Links 
 

FOCUS ON TARGET 2. 

Nutrition Links is a research-based nutritional education pro-

gram provided by Penn State Extension. Instructor Terri Rentzel 

just completed a five-week class with Ms. Bailey Bleichner’s Middle 

School students in the Intensive Learning Support classroom. The 

students participated in a weekly nutrition education program 

which included hands-on activities and cooking demonstrations to 

reinforce the student learning.  

Ms. Bleichner commented, “All students were engaged and 

participated. They enjoyed being able to try new foods. There were 

even assignments sent home to provide as resources for families.”  

In the near future, Ms. Rentzel is planning to continue the pro-

gram with WY High School students in the Intensive Learning Sup-

port and Life Skills classes. In addition to this, we are also planning  

to offer Nutrition Links evening classes to families with limited re-

sources.  

The goal of Nutrition Links is to enhance nutrition, increase 

physical activity, and develop the life skills needed for self-

sufficiency and better health. Nutrition Links is federally funded 

and supported by local resources/dollars.  
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SNAPSHOT: 
ACADEMICS, STUDENT GROWTH, AND ACHIEVEMENT 

Text Dependent Analysis 
 

FOCUS ON TARGET 2. 

During the 2019-20 school year, the West York Area 

School District has been conducting a pilot of Houghton 

Mifflin Harcourt’s “Into Reading” and “Into Literature” pro-

grams with selected English/Language Arts teachers at Trim-

mer Elementary and West York Area Middle School.  

In January, several pilot teachers joined Ms. Melissa Ap-

pnel and Ms. Wendy Grentz at a workshop entitled, “Text 

Dependent Analysis: It’s All About Instruction,” presented by 

Dr. Laura McCusker at the Lincoln Intermediate Unit. Individ-

uals attending the workshop expanded their understanding 

of Text Dependent Analysis (TDA) by learning about the high-

er-level comprehension demands that analysis requires, the 

importance of examining the author’s craft as part of litera-

ture study, the required components of a well-crafted TDA 

prompt, the need to plan for student engagement with com-

plex texts, and the implementation of instructional strategies 

that can support students’ critical thinking while reading. Ex-

amples of TDA prompts were shared and numerous re-

sources were provided to attendees. Text dependent analysis 

supports reading comprehension, analysis, and essay writing.  

The materials associated with “Into Reading” and “Into 

Literature” include the complex and diverse texts for stu-

dents to engage in analysis and the examination of the au-

thor’s craft. These programs immerse students in text for a 

set purpose with multiple readings planned to deepen stu-

dents’ comprehension of the texts. As a result of the profes-

sional development sessions, teachers will be able to infuse 

instructional strategies gained at the workshop into their 

classrooms as well as examine current prompts to ascertain if 

they have the required components to elicit analysis of the 

text read. The information gained at the workshop will also 

influence future English/Language Arts curriculum writing. 

TARGET 

1.  Successfully lead the implementation of Fountas and            

Pinnell Classroom (F & P), a Responsive Literacy Program,             

as the District’s early childhood literacy framework,                        

to achieve instructional coherence resulting in student                                      

achievement and growth. 

 

2.   To implement a pilot of “Into Reading”   

(Grades 4 & 5) and  

“Into Literature” (Grades 6-8)  

for the purpose of determining  

each program’s  viability as the 

District’s Core English/Language Arts  

Program at Trimmer Elementary and the  

West York Area Middle School. 

  Language Arts/Title 1 
  Wendy Grentz, Coordinator 
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WHY? 

“Expecting students to deeply understand the underlying  

components and expectations of analysis will require teaching 

analysis through direct instruction, modeling, scaffolding,             

and practice throughout the course of the year.”    

“Understanding Text Dependent Analysis”  

Center for Assessment and PA Department of Education,  

June 2018 



WHY? 

An employee-centric approach to building service solutions is 

essential to ensure we are providing the services our employ-

ees need and/or value the most.  
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  Human Resources  
  Beth Thieret, Director  

SNAPSHOT: 
SAFE AND CARING ENVIRONMENT, CULTURE, AND CLIMATE 

Onboarding Process 
 

FOCUS ON TARGET 1. 

One area that Human Resources is working to improve is 

the onboarding process.  Anyone who accepts employment in 

a Pennsylvania public school district must comply with nu-

merous laws that are not necessary in the private sector.  

For example, all new Pennsylvania public school employ-

ees must comply with the following:  

•  three forms of criminal clearance checks 

•  submit Sexual Misconduct/Abuse Disclosure Forms from 

all previous employers where they had direct contact with 

minors 

•  complete three hours of child abuse recognition and 

reporting training 

•  obtain a physician’s health and tuberculous screening 

•  receive school board approval prior to beginning work 

 

Navigating all of the aforementioned requirements is in 

addition to completing normal new hire tax and benefit en-

rollment forms. Needless to say, the process can be confus-

ing. To assist new hires with this process, the Human Re-

sources staff personally meets with each new employee to 

answer questions and complete each form. The end result is 

that new hires better understand their benefits and employ-

ment obligations, allowing them a stress-free start to their 

new job.   

TARGET 

1.  Improve customer service  

pertaining to human resources                                                    

for employees . 
 

2.  Develop a tool to evaluate the cause(s)                                            

for turnover  

(Pictured, above)  Beth Thieret, Human Resources Director, 

and Ashley Casey, Administrative Office Admin. Assistant  

 

(Left)  Kris Denney, Executive Assistant to the Human Re-

sources Director, with recent hire Carrie McQuiston , ESL 

Teacher Aide  



  Operations  
  Sheri Schlemmer, Business Manager 

   Jeffrey Ludwig, Supervisor of Buildings & Grounds 

   Scott Rutkowski, Food Services Director 

TARGET 

1.  Allocate Resources to                                                           

support District initiatives.  
 

2.  Establish a Fund Balance Policy to                                       

Support the Fiscal direction of the                                              

School District.  

SNAPSHOT: 
BUDGET, FINANCE, AND OPERATIONS 

Budget News 
 

FOCUS ON TARGET 2. 

A preliminary budget for the 2020-21 school year was 

presented to the Budget and Finance Committee of the 

Whole at the January 21, 2020, Board Meeting. The 2020-21 

budget has proposed expenditures of $65,812,271. The 

budget includes no tax increase for the 3rd year in a row!  

On February 4, 2020, Governor Wolf outlined his prelimi-

nary 2020-21 State Budget giving Pennsylvania an inside look 

at the possible increase to Basic Education and Special Edu-

cation funding. The preliminary state budget looks like an 

additional $100 million in Basic Ed and $25 million in Special 

Ed funding. At this point, it will give the West York Area 

School District approximately $150,000 additional revenue 

dollars.  

Other proposed policy items are a comprehensive charter 

school reform, including funding reform, estimating approxi-

mately $280 million in savings to school districts, and a mini-

mum wage increase to $12/hr beginning July 1, 2020. These 

are a few of the policies that the School District will be 

watching over the next several months. 

WHY? 

“School budgets allow districts to translate sometimes intangi-

ble missions, operations and objectives into reality by outlining 

and providing specific programs and funding/financial terms. A 

school budget helps bridge the gap that can exist between a 

district’s stated goals and resource allocation. The budget pro-

cess forces the discussion that will inform choices among vari-

ous programs competing for the limited available resources.” 

American Association of School Administrators 

“School Budgets 101” 

LINK: http://bit.ly/39KVNbE 

Sherri Schlemmer, Business Manager 
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WHY? 

“With the use of Layered Marketing you expand your ability to 

reach your targeted audience. We all do different things every 

day. Things like this; we go to work and we listen to the radio. 

We watch television and we read the newspaper. We check a 

billboard. We may check out some websites. We may notice a 

few internet ads. And we may make a Facebook post. Nearly 

everything we do each day, plays into someone's marketing 

strategy.” 

Steven Reddy  

Select Marketing, Business Beyond the Box 

Communications 
Cynthia Greco, Coordinator 

TARGET 

1.  Increase communication to WY families and the communi-

ty in a transparent, timely, and detailed format. Create a 

strong collaboration with District principals and other                      

leadership to align and impact                                                            

communication materials.  

 

2.   Maximize participation in District events                                                 

and meetings from families, stakeholder,                                                 

and community members.  

SNAPSHOT: 
COMMUNICATION AND ENGAGEMENT 

Layering Communication 

 

FOCUS ON TARGET 1. 

Communications is working to move the needle toward 

more specific and more targeted District communication at this 

halfway point of the 2019-20 school year. Methods of commu-

nication are being thoughtfully layered to specific audiences 

which is resulting in more positive feedback from our District 

families.  

Meetings, events, and other important building and District-

wide information is being communicated through the Black-

board system which encompasses voice messaging, email, text, 

and mobile app posts. Additionally, social media posts, web site 

pop-ups, marquee posts, and news briefs to media sources are 

being layered to reach a broader audience at staggered time 

intervals. 

This layering is done in cooperation with building adminis-

trators to reach specific audiences in varied ways. 

An example is Kindergarten registration for the 2020-21 

school year. Beginning in early January, materials for the regis-

tration were prepared by Principal Jonathan Hoffman along 

with the Communications and Registration staff. A communica-

tions plan was mapped out to assure we would reach the larg-

est audience. Principal Hoffman mapped the physical area 

where most late registrations sprang from in 2019-20. A focus 

zone was created that allowed us to target businesses and or-

ganizations with registration materials. Posters in both English 

and Spanish were created and emailed/post mailed to entities 

in the zone as well as child services, daycare centers, apart-

ment buildings, human services organizations, churches, busi-

nesses, and government offices in the entire District territory. 

The marquee message will remain throughout the year and 

summer. 
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  Athlectics 
  Frank Hawkins, Athletic Director 

TARGET 

1.  Professional development                                                                      

of coaches.  

 

2.  Establish monthly communications.  

 Students Student- 
Athletes 

%  
Participation 

    

Overall - Boys 709 298 42.0% 

Overall - Girls 667 257 38.5% 

Overall Total 1376 555 40.3% 

    

Fall 2018 - Boys 709 158 22.2% 

Fall 2018 - Girls 667 137 20.5% 

Fall 2018 - Total 1376 295 21.4% 

    

Winter 2018-19 - Boys 709 93 13.1% 

Winter 2018-19 - Girls 667 83 12.4% 

Winter 2018-19 - Total 1376 176 12.7% 

    

Spring 2019 - Boys 709 163 22.9% 

Spring 2019 - Girls 667 152 22.7% 

Spring 2019 - Total 1376 315 22.8% 

2018-19 Athletic Participation vs Overall Enrollment 

Benefits of High School Sports 

Better Grades - High school students who participate in sports 

are far less likely to drop out of school. In fact, participation in 

high school sports actually has been shown to deliver consistently 

higher grades. 

 

Higher Likelihood of College - Those who participate in high 

school sports are: 15% more likely to attend college and 73% 

more likely to earn a college degree within six years of graduating 

high school. 

 

Better Life Skills - People who played competitive sports in high 

school demonstrate more confidence, leadership, and self-

respect. 82% of female executives played sports after elementary 

school, 60% of these women execs agreed with the statement 

that sports participation gave them a “competitive edge in the 

business world.” LINK. 

The numbers below reflect boys and girls grades 7 - 12 during 

the 2018-19 school year who have participated in one or more 

sports.  

 

https://www.atyourownrisk.org/benefits-of-sports/

